


Comprehensive Needs Assessment  
Winecoff Elementary School 

2018-2019 
 

Student Demographics 
 

Total Enrollment:  831 
White:  33% 
Black:  34% 
Hispanic:  26% 
Asian:  0 
Multi-  5.3% 
American Indian- 1% 

*Report dated 6/8/18 
 

Student Achievement Data 
Strengths Kindergarten Literacy 

Composite 77% (CCS- 79%), well above comparison schools 
1st Grade Literacy 
Dibels Composite score increased from last year (56%)  
2nd Grade Literacy 
TRC 60% (above comparison schools, CCS- 67%) 
3rd Grade Literacy 
TRC 65% (at or above comparison schools, CCS 68%) 
EOG 41.8% above comparison schools (37, 28.2, 34.8) 
5th Grade Literacy 
EOG 39.5 % (above ⅔ comparison schools) 
 
Kindergarten Math 
16.2 average score, above district 15.3 (14 mastery) above all 3 
comparison schools 
1st Grade Math 
21 average score, District 22.4, above ⅔ comparison schools 
2nd Grade Math 
16.1 average score, above District 15.7, above ⅔ comparison 
schools 
3rd Grade Math 
54.6 % (above all 3 comparison schools) 
4th Grade Math 
32.7 % (above 1 comparison school) 
5th Grade Math 
48.1 % (above all 3 comparison schools) 
5th Grade Science 
47% (comparison schools are 48.4, 48.1, 54.2) 

 



Gaps  
Gap between grade level proficiencies and cohort proficiencies  

 
 
 

Opportunities 
for 

Improvement 

5th grade Science 
4th grade reading and math 
1st grade reading 

 
 
 
 

 
Sub Group Achievement Data 

Strengths  
 

not available 
 

Gaps  
 
 
 
 

Opportunities 
for 

Improvement 

 
not available 

 
 
 
 

 
Perception Data (CCS Satisfaction Survey & TWCS) 

Strengths CCS Staff Satisfaction Survey 
- 89% agree PD sessions addressed school needs 
- 100% agree that available PD address issues they 

encounter 
- 94% agree have materials needed to teach their class  
- 96% agree have access to reliable technology 
-  100% know what constitutes healthy eating 
- 100% require students to think critically at least once per 

week and that thinking is written and/or oral 
- 80% staff believe they have the skills to handle bullying 
- 80.65% agree that parents support them 
- 99% agree that administration was courteous, listened to 

their concerns, and responded in a professional manner  
- 94% staff show respect students  



- 90% agree administrators provide useful feedback to 
staff 

 
Open Ended Response themes:  Restorative Circles, PBIS, 
Parent/Community Involvement, Instructional Support, Team 
Collaboration, Sense of Family (staff), Tier 3 effectiveness (plans 
and meetings) staff morale 
 
TWCS 

- 95% of staff feel that they have sufficient access to 
appropriate materials (NC- 76.5%, CCS- 76.8%) 

- 98% of teachers believe that teachers are encouraged to 
participate in school leadership roles 

- 97% believe school leadership facilitates using data to 
improve student learning 

- 84% believe they have a role in school improvement 
planning 

- 79% believe they have an appropriate level of influence 
in decision making 

-  
 

 
Gaps - Teachers feel like they have access to PD and 

instructional resources, encouraged to try new things, but 
don’t have the belief that students have the potential to 
do well 

 
 
 

Opportunities 
for 

Improvement 

CCS Staff Satisfaction Survey 
- 36% staff websites are not up to date 
- 38% agree that racial conflicts are a problem  
- 85% believe that students who break classroom rules are 

not willing to correct their mistakes 
- 61% staff believe that bullying is a problem  
- 66% staff state they have been trained to handle student 

bullying 
- 68% believe student discipline problems are not handled 

appropriately  
- 69% do not think students respect staff 

 
 
Open Ended Response themes:  student discipline consequences, 
student behavior, higher expectations of core instruction 
(teaching, following UbDs), staff professionalism, 



communication between admin and teachers, communication 
from District to staff, communication between PTO and staff, 
staff morale, staff holding students to behavior expectations, 
 
 
 
TWCS 

- 50% believe school leadership makes a sustained effort 
to address teacher concerns about managing student 
conduct 

- 73% believe PD is not differentiated to meet teacher 
needs 

- 67% believe PD is evaluated and results are 
communicated to teachers 

- 68% believe students do not follow the code of conduct 
 
 
 

 
Attendance Data 

Strengths  
 
 
 

Gaps  
 
 
 
 

Opportunities 
for 

Improvement 

 
 
 
 
 

 
Discipline Data 

Strengths - ODRs per 100 for LEP students decreased from last year 
(27.7 to 16.6) 

- ISS per 100 has decreased from last year (14.8  to 9.1) 
- ISS per 100 for all subgroups has decreased 

- ISS per 100 for African American students  has 
decreased from last year (23.5 t0 13.1) 

- ISS per 100 for Hispanic students has decreased 
from last year (7.1 to 6.1) 

- ISS per 100 for SWD has decreased from last year 



(63.5 to 32.4) 
 

- OSS per 100 for African American students  has decreased 
from last year (15.5 to 12.4) 

 
 
 

 
 
 

Gaps  
Gap between PBIS school-wide expectations and expectations in 
the classrooms 

 
 
 

Opportunities 
for 

Improvement 

- ODRs per 100 increased from last year (50.4 to 62.5) 
- February, (47 to 80) March (40 to 65) and April (46 to 60) 

peaked with ODRs  
Student behaviors: 

- Disrespect to staff 155 ODRs 
- Aggressive behavior  153 ODRs 
- Classroom location 287 ODRs 

 
 
 
 

 
 
 

MTSS SAM  
Strengths Optimizing 

Leadership 
- 1. The principal is actively involved in and facilitates MTSS 

implementation 
Building the Capacity 

- 12. Schedules provide adequate time to administer academic, 
behavior and social-emotional assessments needed to make 
data-based decisions 

- 13. Schedules provide adequate time for multiple tiers of 
evidence-based instruction and intervention to occur 

Communication and Collaboration 
- 18. Staff are provided data on MTSS implementation fidelity 

and student outcomes 
Data Based Problem Solving 

- 21. Integrated data-based problem solving for student 



academic, behavior and social-emotional outcomes occurs 
across content areas, grade levels and tiers 

- 22. ACROSS ALL TIERS, data are used to identify the 
difference or "gap" between expected and current student 
outcomes relative to academic, behavior and social-emotional 
goals 

- 23. Academic, behavior and social-emotional data are used to 
identify and verify reasons why students are not meeting 
expectations 

- 25. Student progress specific to academic, behavior and social-
emotional goals specified in intervention plans are monitored 

- 27. Resources for and barriers to the implementation of MTSS 
are addressed through a data based problem solving process 

Three Tiered Instruction 
- 28. Tier 1 (Core) academic practices exist that clearly identify 

learning standards, school-wide expectations for instruction 
that engages students, and school-wide assessments 

- 32. Tier 3 (Intensive) academic practices exist that include 
strategies that are developed based on students' needs, are 
aligned with Tier 1 and Tier 2 instructional goals and strategies, 
and are monitored using assessments/data sources that link 
directly to skills taught 

- 33. Tier 3 (Intensive) behavior and social-emotional practices 
exist that include strategies that are developed based on 
students' needs, are aligned with Tier 1 and Tier 2 instructional 
goals and strategies, and are monitored using assessments/data 
sources that link directly to skills taught 

Data Evaluation 
- 38. Available resources are allocated effectively 

 
 
 

Gaps 3 Tiered Instruction 
- (28) Core academic practices clearly  b/w CCS staff survey 

- Tier 2 system, data, and practices (documentation, 
interventions, progress monitoring tools) 

 
 

 
 

Opportunities 
for 

Improvement 

Emerging / Developing 
Leadership 

- 5. The leadership team is actively facilitating implementation 
of MTSS as part of their school improvement planning process 

Building the Capacity 
- 7. The leadership team facilitates professional development and 



coaching for all staff members on assessments and data sources 
used to inform decisions 

- 10. Coaching is used to support MTSS implementation 
- 16. Resources available to support MTSS implementation are 

identified and allocated 
Three Tiered Instruction 

- 31. Tier 2 (supplemental) behavior and social-emotional 
practices exist that address common student needs, are linked to 
Tier 1 instruction, and are monitored using assessments/data 
sources tied directly to the skills taught 

Data Evaluation 
- 36. Effective data tools are used appropriately and 

independently by staff 
- 37. Data sources are used to evaluate the implementation and 

impact of MTSS implementation 
Operationalizing 
Leadership 

- 2. A leadership team is established that includes 5-7 members 
cross-disciplinary representation (e.g., principal, general and 
special education teachers, content area experts, student support 
personnel) and is responsible for facilitating MTSS 
implementation 

- 3. The leadership team actively engages staff in ongoing 
professional development and coaching necessary to support 
MTSS implementation 

- 4. A strategic plan for MTSS implementation is developed and 
aligned with the school improvement plan 

Building the Capacity 
- 6. The critical elements of MTSS are defined and understood 

by school staff 
- 8. The leadership team facilitates professional development and 

coaching for staff members on data-based problem-solving 
relative to their job roles/responsibilities 

- 9. The leadership team facilitates professional development and 
coaching for all staff on multi-tiered instruction and 
intervention relative to their job roles/responsibilities 

- 11. Schedules provide adequate time for trainings and coaching 
support 

- 14. Schedules provide adequate time for staff to engage in 
collaborative, data-based problem-solving and decision-making 

- 15. Processes, procedures, and decision-rules are established 
for data-based problem-solving 

Communication and Collaboration 
- 17. Staff have consensus and engage in MTSS implementation 
- 19. The infrastructure exists to support the school's goals for 

family and community engagement in MTSS 



- 20. Educators actively engage families in MTSS 
Data Based Problem Solving 

- 24. Specific instructional/ intervention plans are developed and 
implemented based on verified reasons why students are not 
meeting academic, behavior and social-emotional expectations 

- 26. Data-based problem-solving informs how patterns of 
student performance across diverse groups (e.g., racial/ethnic, 
cultural, social-economic, language proficiency, disability 
status) are addressed 

Three Tiered Instruction 
- 29. Tier 1 (Core) behavior practices exists that clearly identify 

school-wide expectations, social-emotional skills instruction, 
classroom management practices, and school-wide behavior 
data and social-emotional data 

- 30. Tier 2 (Supplemental) academic practices exist that include 
strategies addressing integrated common student needs, are 
linked to Tier 1 instruction, and are monitored using 
assessments/data sources tied directly to the academic, behavior 
and social-emotional skills taught 

Data Evaluation 
- 34. Staff understand and have access to academic, behavior and 

social-emotional data sources that address the five purposes of 
assessment 

- 35. Policies and procedures for decision-making are established 
for the administration of assessments, access to existing data 
sources, and use of data 

- 39. Data sources are monitored for consistency and accuracy in 
collection and entry procedures 
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